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Drama both reflects and contributes to culture.

“Theatre is a form of knowledge; it should and can also be a means of transforming society.  
Theatre can help us build our future, rather than just waiting for it”

“Find Me” by Olwen Wymark

Understanding how to explore an issue through drama
Exploring life in this dystopian society

Developing storytelling skills using drama techniques
Learning techniques from Brechtian Theatre

Analysing 
progress

Reading Observing Speaking and Listening Writing

“The Fall” by The Baxter Theatre Centre, Cape Town

Developing the use of rehearsal techniques
Building authentic characters

Learning to use the theatre techniques of Direct 
Address and monologues

Considering design elements in a play
Understanding the impact of lighting, staging, 

costume, and set design
Learning how to answer GCSE Component 3

questions about a set text focusing on design

Considering how acting and directing skills contribute to 
performance

Performing an extract for assessment
Understanding the GCSE Component 2 exam criteria

“DNA” by Dennis Kelly

Analysing 
progress

End of Term 
Assessment

Analysing 
progress

Using the skills, techniques, and 
knowledge built up through KS3 to 

create a unique devised performance
Further refining the use of Brechtian 

techniques to build narrative in 
creative ways

Actively engaging an audience

Learning and practising devising techniques
Exploring issues around a central stimulus
Developing collaborative directing skills

Making and performing a GCSE Component 1
piece

“Girls LIke 
That” by Evan Placey Devising



CREATING

Skills

➢ Creates characters using acting skills  (language, tone of voice, gesture, movement, use of space).

➢ Uses some drama techniques to learn about a role or situation.

➢ Uses stage space, language and movement to create time, place and action on stage.

Mastery

➢ I have exceptional leadership skills and am trusted by others to lead group work.

➢ I show subtlety and flair when creating character and atmosphere.

➢ I have a sophisticated understanding of text/concepts we are working with and I use skills/techniques in complex ways to create original 

drama, challenging the audience to think.

Skilful and 
Accomplished

➢ I am a key player in any group, innovating creative ideas in an inclusive way.

➢ I can create a complex character using vocal/movement skills, analysing script to understand intentions and context in the scene/play.

➢ I can use drama techniques: to create a powerful atmosphere and convey ideas from a stimulus in sophisticated ways to engage our audience.

Confident
➢ I work sensitively with others staying focused on my work.

➢ I can create a complex character using vocal/movement skills, and create more subtle intentions in the drama.

➢ I can use drama techniques: to create atmosphere and communicate ideas in creative ways to engage our audience.

Proficient

➢ I always encourage others to contribute as well as sharing my own  ideas.

➢ I have thought about what my character is thinking/feeling and can use different vocal/movement skills to communicate these more subtle 

ideas.

➢ I use stage space, language and movement to communicate time, place and action confidently (Who? What? When? Where? How?).

Developing

➢ I can work sensitively in different groups.

➢ I can create a believable  character using acting skills (language, tone of voice, gesture, facial expression, movement, use of space).

➢ I can use stage space, language and movement with consistent commitment to communicate time, place and action (Who? What? When? Where? 
How?).

Emerging
➢ I can show commitment during all group work, working with a range of different people..

➢ I can create a clear character using acting skills (language, tone of voice, gesture, facial expression, movement, use of space).

➢ I can use stage space, language and movement clearly to communicate time, place and action (Who? What? When? Where? How?).
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PERFORMING

Skills

➢ Uses vocal skills in performance to communicate a character’s thoughts and feelings to an audience.

➢ Uses physical skills in performance to show a character’s thoughts and feelings to an audience.

➢ Uses stage space, language and movement to communicate time, place, action and genre to an audience (Who? What? When? Where? How?).

Mastery
➢ I show control and subtlety in my characterisation in performances.

➢ I interpret text with flair, showing subtle and mature use of subtext in performance through use of vocal/physical skills. (Eg. faultless command of 

vocal expression and movement shows attention to detail).

➢ I perform imaginative and challenging pieces which have a strong ensemble and fully engage the audience, making them think.

Skilful and 
Accomplished

➢ I can use controlled voice, movement, and subtle facial expression to convey a fully rounded character and subtext.  I interpret script imaginatively..

➢ I use sustained vocal/physical clarity and variation with confidence and control showing relationships, atmosphere, and meaning.

➢ I use the performance space creatively and drama techniques securely for effective impact.  I show energy and ease in my performance, and 
rapport as part of the ensemble.

Confident
➢ I give a sustained, clearly structured performance showing excellent commitment to script and character.

➢ I use sustained vocal/physical clarity and variation in voice to show my character’s reactions to others using a wide range of vocal and physical skills

➢ My movement and action are creative, the scene and location feel real.

Proficient

➢ I perform a clearly defined character, different from me, showing commitment to script and character.

➢ I use variation in voice to show emotion (clarity, pace, tone, projection).

➢ My physical skills clearly show emotion and motive (gesture, facial expression, stillness, stance, contact, use of space, and proxemics).  The context 
of my scene is distinct.

Developing
➢ I can control my movement and voice , and stay in character throughout the performance.  I deliver lines fluently.

➢ My vocal skills show clear variation and range to suit the character.

➢ My physical delivery uses appropriate facial expressions, gestures and movement to suit the character.  It is very clear where my character is and 
what they are doing.

Emerging
➢ I can control my movement and voice, and stay in character for most of the performance.  I deliver lines fluently.

➢ My vocal skills show some variation and range to suit the character.

➢ My physical delivery uses varied facial expressions, gestures and movement to suit the character so the audience can tell  where my character is 
and what they are doing.

D
ram

a Year 9
 Su

ccess C
riteria



DIRECTING

Skills
➢ Works with a partner/group to create clear characters in a scene.

➢ Contributes ideas as part of collaborating with others in rehearsal.

➢ Stays focused and practising during the rehearsal period.

Mastery

➢ I have a sophisticated understanding of text/concepts we are working with.

➢ I help others to understand/approach more interesting ideas in our work.

➢ I direct others to use skills/techniques in sophisticated ways, creating interesting and original drama.

➢ I challenge the audience to think.

Skilful and 
Accomplished

➢ I have an excellent understanding of how to interpret text and use drama techniques to create a particular meaning or effect.

➢ I inspire others in my group to experiment with text/techniques to create more subtle meanings.

➢ Our rehearsal is exciting, everyone is engaged and I am working out how to create interesting and original drama.

Confident

➢ I experiment with vocal/movement skills in rehearsal, and help others to experiment with their characters, and how to action the text.

➢ I can inspire others in my group to contribute ideas to add interest to our interpretation of script..

➢ Our rehearsal is exciting, everyone is engaged and I am working out how to impact our audience effectively with our intentions.

Proficient
➢ I have clear ideas about what my character is thinking/feeling and can use different vocal/movement skills to communicate these ideas clearly.

➢ I lead parts of the rehearsal, giving clear ideas for using skills/ techniques.

➢ My rehearsal feels exciting and committed, I am suggesting how to engage our audience in our intentions.

Developing

➢ I have thought about what my character is thinking/feeling and try out different vocal/movement skills to communicate these ideas.

➢ I contribute ideas in rehearsal about how the whole scene could work.

➢ In rehearsal I focus on helping the group to  improve the whole  piece, focusing on impact on  the audience.

Emerging

➢ I have thought about what my character is thinking/feeling and try to match my vocal/movement skills to communicate these ideas.

➢ I suggest some ideas about how the whole scene could work.

➢ My rehearsal is focused on improving the piece each time we practise, I keep trying out different ideas each time.
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ORAL
Critical 

Evaluation

➢ Comment thoughtfully on the acting of a piece of drama.

➢ Analyse how meaning was communicated, giving examples.

➢ Evaluate and suggest ways to improve work.

➢ Use correct drama terminology when speaking about all elements of the drama.

Mastery

➢ I can discuss how effectively students (including myself) have interpreted text and drama techniques to engage the audience 

➢ I can analyse and evaluate work using reasoned arguments, discussing how characters and ideas were explored, or how successfully text was 

interpreted and communicated to create meaning for the audience

➢ I select interesting and relevant examples when discussing performances, and sophisticated drama terminology is embedded in my contributions.

Skilful and 
Accomplished

➢ I can discuss how effectively students (including myself) have used drama techniques to engage the audience 

➢ I can analyse and evaluate how characters and ideas were explored and communicated to create meaning for the audience

➢ Clear, relevant examples and correct drama terminology are embedded in my contributions when discussing performances.

Confident
➢ I can skilfully articulate how students (including myself) have used a range of vocal and physical skills to show character and emotion. 

➢ I can analyse accurately how the skills were used to communicate meaning to the audience.

➢ I can evaluate to what extent the work was successful, giving clearly explained, relevant examples and using correct terminology integrated into my 
language.

Proficient
➢ I can explain how students (including myself) have used vocal and physical skills to show character and emotion. 

➢ I can analyse how the skills were used to communicate meaning to the audience.

➢ I can evaluate whether aspects of the work were successful, giving appropriate and relevant examples, and using correct terminology as I talk 
about the work.

Developing
➢ I can vocalise how drama skills were used to show characters and emotions by me, and by others, giving clear examples to support my points.

➢ I can explain how ideas were communicated in the drama.

➢ I can make judgements about the success of the work, and use drama terminology correctly most of the time as I talk about the work.

Emerging
➢ I can describe how drama skills were used to show characters and emotions by me, and by others, giving some examples to support my points.

➢ I can give an opinion about how successfully the ideas were communicated in the drama.

➢ I use some drama terms when talking about my ideas.
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WRITTEN Critical Evaluation C2L for Homework

Mastery

➢ I can write insightfully in answer to an exam-style question, showing how acting and drama 
techniques were used to engage the audience at specific moments in the text.

➢ My analysis of examples from the practical work naturally leads to accurate evaluation of 
the effectiveness of the acting and use of techniques to communicate meanings in the text.

➢ Sophisticated drama terms and relevant quotes from the text are embedded in my writing.

C2L Level 3:

Wisdom: I always write knowledgeably about 
mine and others’ work, using drama terms, 
having focused carefully in the lesson and used 
the advice in the writing frame.

Service: I am committed to handing my work in 
on time, completed to the best of my ability, and 
neatly presented.

Hope: I respond to feedback, so my work 
improves each time.

Skilful and 
Accomplished

➢ I can write knowledgeably about how acting and the use of drama techniques were used to 
engage the audience by me and by others, giving detailed examples to support my points.

➢ My analyses of examples from the practical work always leads to evaluative comments 
about the effectiveness of the acting and use of drama techniques to explore the text.

➢ Appropriate drama terminology is embedded in my writing, I refer to the text.

Confident

➢ I can analyse how drama skills and techniques were used to show characters and emotions 
by me and by others, giving detailed examples to support my points.

➢ My analyses of the work leads to evaluative comments about the effectiveness of the 
acting and the use of drama techniques.

➢ I always use drama correct terms in my writing.

C2L Level 2:

Wisdom: I consistently demonstrate a 
commitment to my learning by thinking carefully 
about the content of my homework.

Service: I hand my work in on time, and neatly 
presented.

Hope: I consistently respond to feedback.Proficient

➢ I can explain how drama skills and techniques were used to show characters and emotions 
by me and by others, giving detailed examples to support my points.

➢ My explanations of the acting often lead to evaluative comments about its success.

➢ I often use drama correct terms in my writing.

Developing
➢ I show understanding of how drama skills and techniques were used to show characters 

and emotions by me and by others, giving examples to support my points.

➢ My explanations of the acting sometimes lead to evaluative comments about its success.

➢ I can use correct drama terms in my writing.

C2L Level 1:

My Homework is not demonstrating a 
commitment to learning which meets the 
expectations of SMSJ: e.g. it is submitted late 
and/or not to the expected standard.

Emerging

➢ I can write about how drama skills and techniques were used to show characters clearly, 
giving some examples which link to the skills I am writing about.

➢ I occasionally evaluate my examples of the acting to indicate its success.

➢ I use some drama terms in my writing.
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Mastery

Darren energetically played Jelly using physical skills,  and when Jelly says he is “grave hopping” while waiting for 
Mandy, Darren used movement cleverly to show him jumping from one grave to another by pausing before each 
jump, appearing to judge the distance, and then making a huge leap as if to land on the next stone.  He brought out 
the comedy and made us realise how out of his depth Jelly was with this date.  When Jelly was speaking to the 
audience, Darren used direct address by turning slightly to face the audience and making eye contact.  His delayed 
timing between speaking to Mandy and rakishly grinning at us while Jelly says “she looked gorgeous” as direct 
address made this moment comical which drew us into Jelly’s hopeful awkwardness on this first date.

Performance examples are 
clear and well justified, the 
text is quoted, and analysis 
and evaluation are balanced, 
and embedded in the writing.  
The impact on audience is 
personal, clear, and 
thoughtful.

Skilful and 
Accomplished

Darren energetically played Jelly using physical skills,  and when Jelly is “grave hopping” while waiting for Mandy, 
Darren used movement to show him jumping from one grave to another by pausing before each jump, appearing to 
judge the distance, and then making a huge leap as if to land on the next stone.  He brought out the comedy and 
made us realise how out of his depth Jelly was with this date.  When Jelly was speaking to the audience, Darren used 
direct address by turning slightly to face the audience and making eye contact.  His delayed timing between speaking 
to Mandy and grinning at us while Jelly comments on Mandy’s appearance as direct address made this moment 
comical which drew us into Jelly’s feelings on this first date.

Performance examples are 
clear and well justified. 
Analysis and evaluation, are 
well balanced, and embedded 
in the writing.  The impact on 
audience is personal, clear, 
and thoughtful.  Reference to 
text.

Confident

Darren energetically played Jelly and used physical skills to show him jumping from one grave to another by pausing 
before each jump, appearing to judge the distance, and then making a huge leap as if to land on the next stone.  He 
brought out the comedy and made us realise how out of his depth Jelly was with this date.  When Jelly was speaking 
to the audience, Darren used direct address by turning slightly to face the audience and making eye contact.  His 
timing between speaking to Mandy and speaking to us made some moments comical which drew us into Jelly’s 
story.

Performance examples are 
clear and well justified. 
Analysis and evaluation are 
well balanced including impact 
on audience.

Proficient
Darren energetically played Jelly and used physical skills to show him jumping from one grave to another by pausing 
before each jump, appearing to judge the distance, and then making a huge leap as if to land on the next stone.  
When Jelly was speaking to the audience, Darren used direct address by turning slightly to face the audience and 
making eye contact.  His timing between speaking to Mandy and speaking to us made some moments comical.

Performance examples are 
clear and well justified, with  
some evaluation.

Developing
Darren played Jelly and used physical skills to show him jumping from one grave to another by pausing before each 
jump, appearing to judge the distance, and then making a huge leap as if to land on the next stone.  When Jelly was 
speaking to the audience, Darren used direct address by turning slightly to face the audience and making eye 
contact.

Detailed examples of how they 
used skills/techniques, some 
reasons but lacks evaluation.

“Knowing what must be done does away with fear.”      Rosa 
Parks

“The only failure is not to try.” George Clooney
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ASSESSMENT:

Directing

ASSESSMENT:

Creating

Autumn 1: “The Fall” 
The Baxter Theatre Centre, Cape Town

Autumn 2: “Find Me”
By Olwen Wymark

The play was first performed in 1980, and was based on a true story about 
a girl with complex mental health issues.  (Wymark calls the girl “Verity” 
in the play - but this is not her real name.)

The playwright met with the girl’s family over a period of weeks, and they 
told her “Verity’s” story - describing some of the most difficult experiences 
they had with her, and explaining the pain and hopelessness they felt as 
each doctor or institution they turned to was unable to help “Verity”, or 
make her life (or theirs) feel better.

Olwen Wymark wrote “Find Me” to bring the issue of mental health to 
attention in a time when little was known about mental health, or how to 
help those who were suffering.

Main Characters
VERITY: a young girl, who suffers 
from mental health issues.  She is often 
represented on stage by FIVE actors (5 
Verity’s) to help the audience 
understand her very complex inner life 
and behaviour. 

JEAN: Verity’s mother, often feels 
‘tortured’ by Verity.

EDWARD: Verity’s father, who is 
very patient with her, but also suffers 
when Verity’s behaviour is extreme.

MARK: Verity’s older brother, he 
finds it very difficult and embarrassing 
having a sister who behaves so 
outrageously badly.

Statue toppling is big business at the moment, a political hot potato all around the world. This 

thrillingly kinetic production from the ever-impressive Baxter Theatre Centre at the University 

of Cape Town tells of the 2015 ‘Rhodes Must Fall’ campaign from UCT students, to remove the 

statue of the British colonialist that presided over the university’s campus.

The story is explosive but the storytelling itself is dynamite, as a seven-strong ensemble of 

former UCT drama students (some of whom were directly involved in the events documented) 

talk, sing, chant, dance and stomp their way through 80 pulsating minutes of anger and 

sadness.

The Rhodes statue does indeed fall, but the ‘decolonial conversation’ has only just started. 

Too little is felt to have changed at UCT in the years since the end of apartheid and 

‘institutional racism’ is named and shamed. ‘White people don’t live in a world where white 

excellence is invisible. But that is our reality’ is just one of many soberingly memorable 

quotations.

The conversation of the energised student movement – and concomitant feelings of injustice 

and grief - ranges far and wide: economic inequality, sexism, gay rights and tuition fees are 

just some of the post-Rhodes targets.

Broadmoor is a prison for very high risk 

prisoners who have mental health issues and 

have typically been serial killers/rapists -

Verity, sent there aged 19, has not 

committed any crimes on this level - she set 

fire to a chair in an institution she had been 

sent to.

D
ram

a Year 9
 K

n
o

w
led

ge O
rgan

iser



The Characters in our Scenario Spring Term: “DNA” 
by Dennis Kelly

JOHN TATE
John Tate is the self-
appointed leader of the gang.  
However, the frequent false 
starts and hesitations in his 
speech suggests insecurity 
and from the start of the play 
he has to remind others of his 
authority. His vocabulary 
suggests he is from a more 
privileged background.

RICHARD
Richard has a relatively 
high status within the 
group. He doesn’t back 
down to John Tate ‘You 
shouldn’t threaten me 
John’. In spite of this he is 
willing to accept others’ 
authority.

PHIL
Phil is most often seen away from 
the group with Leah. Enigmatic 
and silent he is often seen eating 
or drinking some kind of junk food 
or snack. Although he says he is 
‘making it up’ as he goes along, 
Phil’s plan to cover up Adam’s 
disappearance reveals his 
breathtaking capacity to think 
ahead. 

LOU
Lou’s character establishes a 
tone of apprehension and 
fatalism. Her continuous 
references to the trouble the 
gang are in keep the tension 
level high. In particular her 
repeated line, ‘we’re 
screwed’, becomes a darkly 
comic catchphrase. 

DANNY
Danny is the most 
academic of the gang and 
has ambitions to be a 
dentist. Danny has a self-
serving agenda, ‘Dentists 
don’t get mixed up in stuff 
like this.’ he whines. Danny 
is a passive member of the 
group who will do as he is 
told. 

JAN & MARK
Jan and Mark are always seen 
together. They open each section 
of DNA and work like a chorus in 
an ancient Greek drama. They 
convey the cruelty of the taunting 
of Adam. They inform us of the 
feral, brutal and pack-like 
behaviour of which the teenage 
gang is capable of. 

ADAM
Adam is the innocent victim 
of bullying and eventual 
murder in the play. There is a 
suggestion that he is from a 
lower social class. 

CATHY
Cathy takes pleasure in 
violence. She is cold and 
callous, showing no signs of 
guilt for the lives the group 
take or wreck. 

BRIAN
Brian is an emotionally sensitive 
and relatively innocent boy. He is 
the least willing character to lie 
and the one who is most coerced 
and bullied into doing so.

ASSESSMENT:

Critical Evaluation

“You will never see two good actors approach a role in the same way.”    Konstantin Stanislavski

ASSESSMENT:

Performing

These young 
people have 
just 
committed a
murder…

Do you want the audience to hate them, to 
empathise with them, to judge them?  

Where you place the audience in relation to 
the characters  will affect how they respond to 
them.

The scene 
takes place
in the woods…

What time of year do you want the scene to 
take place in?

How are you going to create the woods on 
stage?

Are you going to use projection, or create 
actual trees (naturalistic or stylised).  What will 
you put on stage to help make it feel like some 
woods?

The scene 
takes place
in the woods…

What time of year should it be?

How are you going to create the effect of being in 
the woods in the late afternoon at the time of 
year you have chosen?

What colours will you use?

Will you make shadows?

Will the lights change at all
during the extract?

This student has researched, 

selected and presented a well-

considered array of costume 

ideas for ‘DNA’.  School 

uniforms, casual clothes, school 

bags and hairstyles are creatively 

displayed on a DESIGN BOARD.

How would YOU dress each 

character INDIVIDUALLY  to 

make their STATUS and 

ATTITUDE clear to the 

audience?

D
ram

a Year 9
 K

n
o

w
led

ge O
rgan

iser



ASSESSMENT:

Directing

Summer 1: “Girls Like That” 
By Evan Placey

Summer 2: Devising

Good Questions for 
Great Devisers:

1. What is the objective of 
this piece?

2. What do I want my 
audience to think, feel, and 
experience?

3. What questions do I want 
this piece to raise?

4. How can I structure this 
piece to take the audience 
on the journey I have in 
mind?

5. How can I use drama 
techniques to give the 
audience the journey I want 
them to have? 

❝ A photo of 

Scarlett. Naked.

Beat

Buzz

Click

Pop

Flash

And it’s funny

And it’s kind of sexy

And it’s ugly

So I….I……I…….Delete

Beat

Except I Don’t

ASSESSMENT:

Creating
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Physical 

Theatre

A distinct style 

of theatre 

where a 

performer uses 

movement and 

physicality in a 

visual way to 

communicate

with the 

audience.

Still Image

Still image (sometimes known as a tableau or 

freeze frame) is a moment in time that has been 

stopped, with the performers still on stage.  

Still image can be a powerful, visual way of 

connecting with an audience, that can mark an 

important moment through the performers’ use of 

physical skills.

Drama Techniques
These are recognised approaches to structuring a moment 

or section of a scene in order to communicate important 

information to the audience in a particular way.

Each technique, used correctly, gives the audience a 

specific experience of a character, or the action of the 

play, which informs their understanding of personalities, 

intentions, events, or themes.

Asides and Narration

An aside is a character’s moment of 

discussion with the audience.  Aside 

often works well when one character 

wishes to connect with the audience 

without wanting the other characters on 

stage to hear.

Narration is the process of telling a 

story.  It can take many forms, 

including a character narrating sections 

of the play, or the playwright using a 

specified narrator/s to carry out a 

specific role in the play.

Flashback and Flashforward moves 

the action in a performance backwards 

or forwards in time to help engage the 

audience and help communicate 

character background and development.

Split Scene

Also referred to as cross-cutting, 

this is where two scenes are cut 

between each other on stage at 

the same time.  The idea is very 

similar to a filmic device that 

moves between scenes in a 

seamless way.

Thought Tracking

The thoughts of a character are spoken aloud, either 

by the actor of that character or by another actor on 

stage.  Usually used during a still image, and is a 

powerful way of connecting the audience with the inner 

life of a character and to create dramatic irony.

“Every scene should be able to answer three 
questions: Who wants what from whom? What 
happens if they don’t get it?  Why now?”                                 

David 
Mamet

Drama 

Technique

s

Symbolism

Ideas, images 

or suggestions 

are used to 

represent 

thoughts, 

emotions or 

qualities.  

Symbolism 

can be 

obvious at 

times but can 

also be fairly 

complex in 

performance.
Mimed 

sequence

This is a moment in 

a play that relies 

solely on the use of 

non-verbal 

communication

such as body 

language, 

physicality, and 

facial expressions.

Caricature

A performer can 

decide to use 

caricature to play a 

character in an 

exaggerated way, so 

creating a character 

that is a larger-than-

life version  

of the original.

Multi-role

When a performer plays various 

roles on stage in one play.  Multi-

role can include performers playing 

different genders and personalities.  

These changes are often portrayed 

through an adjustment in the 

performer’s costume, physicality, 

and voice.

Choral 

speaking

This is when more 

than one person 

speaks or reads 

text at the same 

time.  It can 

emphasise or 

underline key 

moments on stage.

Unison - together

Canon - in sequence

Repetition -

emphasis
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Personality

These are the characteristics or 

qualities that describe an individual’s 

distinct character or way of 

behaving.

Creating and Interpreting Character
Whether devising drama or approaching play texts, 

understanding and interpreting characters is a large part of 

what the actor must do.

The more deeply the actor understands the character they 

are playing, the more accurately and convincingly the actor 

can play them and allow the audience to engage with the 

character.  Research, imagination, and careful thinking are 

key components to creating a character who feels ‘alive’ on 

stage.

Motives

The character’s deeper motivation and 

the underlying reason why they 

behave in the way they do.  Motives are 

behind a character’s aims and 

objectives.

Aims and 

Objectives

A character’s 

aims are their 

immediate and 

conscious goals; 

their objectives 

describe how 

they will go about 

achieving those 

goals.

Purpose

A character’s purpose in a play 

often drives his or her 

behaviour, it can explain why 

they behave the way they do.  

Purpose often connects with aims 

and objectives.

“I regard the theatre as the greatest of all art 
forms, the most immediate way in which a human 
being can share with another the sense of what it 
is to be a human being.”                          Oscar 
Wilde

Creating

and

Interpretin

g 

Character

Monologue is an important technique used as a form of communication by the playwright, to 

impart information from one character to others on stage and/or as a way of connecting with an 

audience, so a performer needs to consider how they approach monologue carefully.

Soliloquy is when a character is alone on stage and delivers their thoughts or feelings out loud.

Hot Seating (creative research)

An actor stays in role while the rest of the group asks them 

questions about ‘themselves’.  As the actor uses their 

knowledge of the character, and their imagination, to answer 

they can ‘find out’ a great deal about their character’s 

backstory and motives.

Character 

development

This outlines how a 

character develops 

throughout the ‘action of 

the play’.  It can be 

shown by events during 

the course of the play or 

by referring to events 

that took place before 

the start of the play’s 

action begins.

Character relationships

In all of the performance texts, 

character relationships are important 

to character development.  Performers 

may also consider a character’s 

relationship with the audience in texts, 

particularly in the character speaks a 

soliloquy.

Research

This is the work a performer does to understand the character 

they are playing in more depth.  This may mean researching 

the historical time period during which the play is set as well as 

considering the intentions of the playwright.

Impact on the audience

Different characters can affect 

the audience in different ways, 

for a number of reasons.  A 

performer must consider what 

the impact of their character’s 

behaviour will be, and how this 

will be conveyed at different 

moments in the play.

Start Here
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PERFORMERS - Descriptor (AO2) Apply theatrical skills to realise artistic intentions in live performance (performers) 

Leve
l

Mar
k

VOCAL and PHYSICAL SKILLS
CHARACTERISATION & 
COMMUNICATION ARTISTIC INTENTIONS

0 No rewardable material or performances below the regulatory minimum time No rewardable material or performances below 
the regulatory minimum time

No rewardable material or performances below the regulatory 
minimum time

1 1-2

● Vocal skills are underdeveloped, demonstrating limited understanding of how creative choices communicate meaning to the audience. 

● Vocal delivery is often inappropriate and inconsistent.

● Basic technical control in the use of vocal techniques (clarity, pace, inflection, pitch, projection). 

● Vocal performance lacks variation and range. 

● Physical skills are underdeveloped, demonstrating limited understanding of how creative choices communicate meaning to the audience. Physical 
delivery is often inappropriate and inconsistent. 

● Basic technical control in the use of physical techniques (gesture, facial expression, stillness, stance, contact, use of space and spatial 
relationships).

● Physical performance lacks variation and range. 

● Characterisation demonstrates basic 
understanding of the role and its context 
within the performance.

● Characterisation  is uneven and lacks clarity, 
with obvious lapses in focus and confidence. 

● Limited rapport and communication with 
audience/other performers.

● Basic contribution to the realisation of the artistic intention in 
performance.

● Performance demonstrates limited control and understanding 
in relation to style, genre and theatrical conventions. 

● Demonstrates a basic interpretation of the text in performance. 

● Individual performance is undeveloped and has limited impact, 
lacking energy and ease. 

2 3-4

● Vocal skills are sound, demonstrating an adequate understanding of how creative choices communicate meaning to the audience.

● Vocal delivery is generally appropriate and consistent.

● Sound technical control in the use of vocal techniques (clarity, pace, inflection, pitch, projection). 

● Vocal performance shows general variation and range. 

● Physical skills are sound, demonstrating an adequate understanding of how creative choices communicate meaning to the audience. Physical delivery is
generally appropriate and consistent.

● Sound technical control in the use of physical techniques (gesture, facial expression, stillness, stance, contact, use of space and spatial relationships). 

● Physical performance shows general variation and range. 

● Characterisation demonstrates a sound 
understanding of the role and its context 
within the performance.

● Characterisation is generally consistent and 
sound, demonstrating adequate focus and 
confidence. 

● Sound rapport and 
communication with 
audience/other performers. 

● Clear contribution to the realisation of the artistic intention in 
performance.

● Performance demonstrates clear control and understanding in 
relation to style, genre and theatrical conventions. 

● Demonstrates a coherent interpretation of the text in 
performance. 

● Individual performance is generally developed and has clear 
impact, showing emerging energy and ease. 

3 5-6

● Vocal skills are secure, demonstrating an effective understanding of how creative choices communicate meaning to the audience.

● Vocal delivery is appropriate and consistent throughout.

● Secure technical control in the use of vocal techniques (clarity, pace, inflection, pitch, projection). 

● Vocal performance shows competent variation and range. 

● Physical skills are secure, demonstrating an effective understanding of how creative choices communicate meaning to the audience. Physical delivery is 
appropriate and consistent throughout. 

● Secure technical control in the use of physical techniques (gesture, facial expression, stillness, stance, contact, use of space and spatial relationships). 

● Physical performance shows competent variation and range. 

● Characterisation demonstrates a secure 
understanding of the role and its context 
within the performance.

● Characterisation  is consistent and secure, 
demonstrating effective focus and confidence. 

● Effective rapport and communication with 
audience/other performers. 

● Effective contribution to the realisation of the artistic intention 
in performance.

● Performance  demonstrates secure control and understanding 
in relation to style, genre and theatrical conventions. 

● Demonstrates a convincing and sustained interpretation of the 
text in performance. 

● Individual performance is developed, thoughtful and 
sympathetic, creating effective impact and showing sustained 
energy and ease. 

4 7-8

● Vocal skills are assured, demonstrating a comprehensive understanding of how creative choices communicate meaning to the audience. 

● Vocal delivery is engaging and dynamic throughout. 

● Accomplished technical control in the use of vocal techniques (clarity, pace, inflection, pitch, projection). 

● Vocal performance shows comprehensive variation and range. 

● Physical skills are assured, demonstrating a comprehensive understanding of how creative choices communicate meaning to the audience. Physical 
delivery is engaging and dynamic throughout. 

● Accomplished technical control in the use of physical techniques (gesture, facial expression, stillness, stance, contact, use of space and spatial 
relationships). 

● Physical performance shows comprehensive variation and range. 

● Characterisation demonstrates a 
comprehensive understanding of the role and 
its context within the performance.

● Characterisation  is accomplished, skilful and 
highly engaging, demonstrating 
comprehensive and assured focus, confidence 
and commitment. 

● Assured rapport and communication with 
audience/other performers. 

● Assured contribution to the realisation of the artistic intention 
in performance.

● Performance demonstrates assured and sustained control and 
understanding in relation to style, genre and theatrical 
conventions. 

● Demonstrates an accomplished and comprehensive 
interpretation of the text in performance. 

● Individual performance is refined, articulate and dynamic, 
creating significant impact with ability to drive the piece, 
showing accomplished energy and ease. 
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