
“The Curious Incident of the Dog in the Nighttime”

“Metamorphosis”

Social Media “Maggot Moon”

End of Term 
Assessment

Poetry and Pictures

Understanding how to explore an issue through 
drama

Exploring life in this dystopian society
Developing storytelling skills using drama 

techniques
Learning techniques from Brechtian Theatre

Learning a range of drama techniques
Devising drama from a range of stimuli
Developing collaborative directing skills

Developing physical theatre skills
Learning stylized performance 

techniques from Berkoff’s Total Theatre
Developing imaginative use of drama 

techniques and collaborative skills

Year

8
Analysing progress

Analysing progress

Learning and practising some of Stanislavski’s techniques
Exploring ways of developing naturalistic characters

Developing performing skills for acting out
believable naturalistic characters

Apply acting skills to a modern stylized Drama text
Taking a complex text “from page to stage”

Developing the use of chorus in dramatic 
performance

Analysing 
progress

Reading Observing Speaking and 
Listening

Writing

Developing devising skills using stylised movement
Exploring ideas on a more abstract level

Understanding how theatre can make audiences 
think

Devising a piece of didactic theatre

“Stone Cold”
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Drama both reflects and contributes to culture.

“All the world's a stage and most of us are desperately unrehearsed”



CREATING

Skills

➢ Creates characters using acting skills  (language, tone of voice, gesture, movement, use of space).

➢ Uses some drama techniques to learn about a role or situation.

➢ Uses stage space, language and movement to create time, place and action on stage.

Mastery

➢ I am a key player in any group, innovating creative ideas in an inclusive way.

➢ I can create a complex character using vocal/movement skills, analysing script to understand intentions and context in the scene/play.

➢ I can use drama techniques: to create a powerful atmosphere and convey ideas from a stimulus in sophisticated ways to engage our audience.

Skilful and 
Accomplished

➢ I work sensitively with others staying focused on my work.

➢ I can create a complex character using vocal/movement skills, and create more subtle intentions in the drama.

➢ I can use drama techniques: to create atmosphere and communicate ideas in creative ways to engage our audience.

Confident

➢ I always encourage others to contribute as well as sharing my own  ideas.

➢ I have thought about what my character is thinking/feeling and can use different vocal/movement skills to communicate these more subtle 

ideas.

➢ I use stage space, language and movement to communicate time, place and action confidently (Who? What? When? Where? How?).

Proficient
➢ I can work sensitively in different groups.

➢ I can create a believable  character using acting skills (language, tone of voice, gesture, facial expression, movement, use of space).

➢ I can use stage space, language and movement with consistent commitment to communicate time, place and action (Who? What? When? Where? 
How?).

Developing
➢ I can show commitment during all group work, working with a range of different people..

➢ I can create a clear character using acting skills (language, tone of voice, gesture, facial expression, movement, use of space).

➢ I can use stage space, language and movement clearly to communicate time, place and action (Who? What? When? Where? How?).

Emerging
➢ I am a supportive group member.

➢ I can create a character using acting skills (language, tone of voice, gesture, facial expression, movement, use of space).

➢ I can use stage space, language and movement to communicate time, place and action (Who? What? When? Where? How?).
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PERFORMING

Skills

➢ Uses vocal skills in performance to communicate a character’s thoughts and feelings to an audience.

➢ Uses physical skills in performance to show a character’s thoughts and feelings to an audience.

➢ Uses stage space, language and movement to communicate time, place, action and genre to an audience (Who? What? When? Where? How?).

Mastery
➢ I have an excellent understanding of how to use drama techniques to create a particular meaning or effect.

➢ I inspire others in my group to experiment with drama techniques to create more subtle meanings.

➢ Our rehearsal is exciting, everyone is engaged and I am working out how to create interesting and original drama.

Skilful and 
Accomplished

➢ I give a sustained, clearly structured performance showing excellent commitment to script and character.

➢ I use sustained vocal/physical clarity and variation in voice to show my character’s reactions to others using a wide range of vocal and physical skills

➢ My movement and action are creative, the scene and location feel real.

Confident

➢ I perform a clearly defined character, different from me, showing commitment to script and character.

➢ I use variation in voice to show emotion (clarity, pace, tone, projection).

➢ My physical skills clearly show emotion and motive (gesture, facial expression, stillness, stance, contact, use of space, and proxemics).  The context 
of my scene is distinct.

Proficient

➢ I can control my movement and voice , and stay in character throughout the performance.  I deliver lines fluently.

➢ My vocal skills show clear variation and range to suit the character.

➢ My physical delivery uses appropriate facial expressions, gestures and movement to suit the character.  It is very clear where my character is and 
what they are doing.

Developing
➢ I can control my movement and voice, and stay in character for most of the performance.  I deliver lines fluently.

➢ My vocal skills show some variation and range to suit the character.

➢ My physical delivery uses varied facial expressions, gestures and movement to suit the character so the audience can tell  where my character is 
and what they are doing.

Emerging
➢ I mostly stay in character and I make sure the audience can see and hear me clearly.

➢ I can act characters which are different from me using some controlled facial expressions, some variation of pace, and some use of gesture and 
posture.

➢ I can learn my lines in plays, and deliver them clearly.
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DIRECTING

Skills
➢ Works with a partner/group to create clear characters in a scene.

➢ Contributes ideas as part of collaborating with others in rehearsal.

➢ Stays focused and practising during the rehearsal period.

Mastery

➢ I have an excellent understanding of how to interpret text and use drama techniques to create a particular meaning or effect.

➢ I inspire others in my group to experiment with text/techniques to create more subtle meanings.

➢ Our rehearsal is exciting, everyone is engaged and I am working out how to create interesting and original drama.

Skilful and 
Accomplished

➢ I experiment with vocal/movement skills in rehearsal, and help others to experiment with their characters.

➢ I can inspire others in my group to contribute ideas to add interest.

➢ Our rehearsal is exciting, everyone is engaged and I am working out how to impact our audience effectively with our intentions.

Confident

➢ I have clear ideas about what my character is thinking/feeling and can use different vocal/movement skills to communicate these ideas clearly.

➢ I lead parts of the rehearsal, giving clear ideas for using skills/ techniques.

➢ My rehearsal feels exciting and committed, I am suggesting how to engage our audience in our intentions.

Proficient
➢ I have thought about what my character is thinking/feeling and try out different vocal/movement skills to communicate these ideas.

➢ I contribute ideas in rehearsal about how the whole scene could work.

➢ In rehearsal I focus on helping the group to  improve the whole  piece, focusing on impact on  the audience.

Developing

➢ I have thought about what my character is thinking/feeling and try to match my vocal/movement skills to communicate these ideas.

➢ I suggest some ideas about how the whole scene could work.

➢ My rehearsal is focused on improving the piece each time we practise, I keep trying out different ideas each time.

Emerging

➢ I can make my character clear and help my partner/group with theirs.

➢ I discuss ideas with my partner/group and we try out a couple of ideas.

➢ I keep practising over and over until the rehearsal time is finished.

➢ Each time I practise I add movements,  action, and work on my tone of voice.
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ORAL
Critical 

Evaluation

➢ Comment thoughtfully on the acting of a piece of drama.

➢ Analyse how meaning was communicated, giving examples.

➢ Evaluate and suggest ways to improve work.

➢ Use correct drama terminology when speaking about all elements of the drama.

Mastery

➢ I can discuss how effectively students (including myself) have used drama techniques to engage the audience 

➢ I can analyse and evaluate how characters and ideas were explored and communicated to create meaning for the audience

➢ Clear, relevant examples and correct drama terminology are embedded in my contributions when discussing performances.

Skilful and 
Accomplished

➢ I can skilfully articulate how students (including myself) have used a range of vocal and physical skills to show character and emotion. 

➢ I can analyse accurately how the skills were used to communicate meaning to the audience.

➢ I can evaluate to what extent the work was successful, giving clearly explained, relevant examples and using correct terminology integrated into my 
language.

Confident

➢ I can explain how students (including myself) have used vocal and physical skills to show character and emotion. 

➢ I can analyse how the skills were used to communicate meaning to the audience.

➢ I can evaluate whether aspects of the work were successful, giving appropriate and relevant examples, and using correct terminology as I talk 
about the work.

Proficient
➢ I can vocalise how drama skills were used to show characters and emotions by me, and by others, giving clear examples to support my points.

➢ I can explain how ideas were communicated in the drama.

➢ I can make judgements about the success of the work, and use drama terminology correctly most of the time as I talk about the work.

Developing
➢ I can describe how drama skills were used to show characters and emotions by me, and by others, giving some examples to support my points.

➢ I can give an opinion about how successfully the ideas were communicated in the drama.

➢ I use some drama terms when talking about my ideas.

Emerging
➢ I can describe what happened in performance, giving some details.

➢ I can explain what I liked, and thought could be improved, in a performance.

➢ I use some simple drama terms when talking about the drama.
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WRITTEN Critical Evaluation C2L for Homework

Mastery

➢ I can write knowledgeably about how acting and the use of drama techniques were used 
to engage the audience by me and by others, giving detailed examples to support my 
points.

➢ My analyses of examples from the practical work always leads to evaluative comments 
about the effectiveness of the acting and use of drama techniques.

➢ Appropriate drama terminology is embedded in my writing.

C2L Level 3:

Wisdom: I always write knowledgeably about 
mine and others’ work, using drama terms, having 
focused carefully in the lesson and used the advice 
in the writing frame.

Service: I am committed to handing my work in on 
time, completed to the best of my ability, and 
neatly presented.

Hope: I respond to feedback, so my work improves 
each time.

Skilful and 
Accomplished

➢ I can analyse how drama skills and techniques were used to show characters and 
emotions by me and by others, giving detailed examples to support my points.

➢ My analyses of the work leads to evaluative comments about the effectiveness of the 
acting and the use of drama techniques.

➢ I always use drama correct terms in my writing.

Confident
➢ I can explain how drama skills and techniques were used to show characters and 

emotions by me and by others, giving detailed examples to support my points.

➢ My explanations of the acting often lead to evaluative comments about its success.

➢ I often use drama correct terms in my writing.

C2L Level 2:

Wisdom: I consistently demonstrate a commitment 
to my learning by thinking carefully about the 
content of my homework.

Service: I hand my work in on time, and neatly 
presented.

Hope: I consistently respond to feedback.
Proficient

➢ I show understanding of how drama skills and techniques were used to show characters 
and emotions by me and by others, giving examples to support my points.

➢ My explanations of the acting sometimes lead to evaluative comments about its success.

➢ I can use correct drama terms in my writing.

Developing

➢ I can write about how drama skills and techniques were used to show characters clearly, 
giving some examples which link to the skills I am writing about.

➢ I occasionally evaluate my examples of the acting to indicate its success.

➢ I use some drama terms in my writing.

C2L Level 1:

My Homework is not demonstrating a commitment 
to learning which meets the expectations of SMSJ: 
e.g. it is submitted late and/or not to the expected 
standard.

Emerging

➢ I can write about how drama skills and techniques were used to show characters in my 
own performance, and by others.

➢ My writing is mostly descriptive, with occasional explanations.

➢ I use some simple drama terms in my writing.
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Mastery

The group created a powerful and moving still image to explore the impact of online bullying, which helped us to 
understand the impact of posts and comments on the victim. Elsa hauntingly played the victim, sitting hunched up 
on the floor, hiding her face from the ensemble showing us how downcast and isolated she felt due to the bullying. 
In contrast, the ensemble menacingly towered over her in unison, pointing viciously and using spiteful, sarcastic 
facial expressions to successfully emphasise just how hurtful their posts had been, it made me realise that the 
bullies didn’t even think of their victim as a person with feelings.  I wondered if I had ever made anyone feel that 
way.

Performance examples are 
clear and well justified. 
Analysis and evaluation are 
well balanced, and embedded 
in the writing.  The impact on 
audience is personal, clear, 
and thoughtful.

Skilful and 
Accomplished

The group created a still image to explore the theme of online bullying.  Elsa hauntingly played the victim, sitting 
hunched up on the floor, hiding her face from the ensemble in order to show that she felt downcast and isolated due 
to the bullying. In contrast, the ensemble powerfully towered over her in unison, pointing accurately and using 
spiteful, sarcastic facial expressions to successfully show how hurtful their posts had been, and it made us realise the 
bullies didn’t consider the impact on the victim.

Performance examples are 
clear and well justified. 
Analysis and evaluation are 
well balanced including impact 
on audience.

Confident

The group used a successful still image to tell their story.  Elsa played the victim of online bullying  by sitting hunched 
up on the floor, hiding her face from the ensemble who stood in a semi-circle around her, facing the audience, 
towering over her, pointing at her and using spiteful, sarcastic facial expressions.  It was moving to see how upset she 
was.

Performance examples are 
clear and well justified, with  
some evaluation.

Proficient
Elsa played the victim of online bullying by sitting hunched up on the floor, hiding her face from the ensemble who 
stood in a semi-circle around her, also facing the audience, and towered over her, pointing at her and using mean, 
sarcastic facial expressions.

Detailed examples of how they 
used the technique, some 
reasons but lacks evaluation.

Developing
Elsa played the victim of online bullying and used a still image to show how sad she felt by sitting on the floor 
hunched up, hiding her face while the rest of the group pointed at her.

Uses Drama terminology and 
details of how the drama 
technique was used.

Emerging
Elsa played the victim of online bullying and used the drama technique of a still image to show she felt sad. Some mention of a drama 

technique.

“Knowing what must be done does away 
with fear.”   

Rosa Parks

“The only failure is not to try.”   
George Clooney
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Autumn 1: Social Media

Main Characters
STANDISH TREADWELL: 15 
years old, one blue eye and one brown 
eye, small for his age and not physically 
strong.  He struggles to read and write 
and is at the ‘bottom’ of his class, but 
he is really good at imagining and 
creating things.  He often draws his 
thoughts or expresses his ideas through 
images and pictures.  He doesn’t see 
the world like most people do, and 
sometimes he can see the truth when 
others do not.

GRAMPS: Standish’s grandad, with 
whom he lives.  He is ingenious at 
survival.

MR GUNNELL: oppressive Head 
Teacher

MISS CONNOLLY: supportive class 
teacher

HANS FIELDER: class bully: leads a 
gang

LITTLE ERIC: a weak boy: obeys 
Fielder

HECTOR: Standish’s best friend

THE MAN IN THE LEATHER 
COAT:
a cruel officer of the “Motherland” 
regime

THE MOON MAN: mysteriously 
arrives in 

Standish’s garden one day

Key Words:

• privacy

• protection

• cyberbullying

• pressure

• digital 
enhancement

• self-esteem

Techniques from Theatre 
Practitioner: Bertolt Brecht
• Still Image
• Thought tracking
• Direct Address & Narration

ASSESSMENT:

Directing

ASSESSMENT:

Creating

Autumn 2: “Maggot 

Moon”
by Sally Gardiner

“Work for the actor lies essentially in two areas: the ability to consistently create reality
and the ability to express that reality.”   

Lee Strasberg

INNERS
How 

Little Eric 

FEELS on 

the inside

OUTERS:  How Little Eric 

PRESENTS himself outwardly

INNERS & OUTERS
CREATING CHARACTERS

Experiencing bullying online?
STEP 1: Speak to someone you know well, and trust (e.g. friend, parent, teacher, youth leader…)

STEP 2: Seek help, don’t suffer alone.  ThinkUKnow website has excellent information & 
advice.

Good Questions for Great 
Directors:

1. What is the objective of this piece?
2. What do I want my audience to think, feel, 

and experience?
3. What questions do I want this piece to 

raise?
4. How can I structure this piece to take the 

audience on the journey I have in mind?
5. How can I use drama techniques to give 

the audience the journey I want them to 
have? 

Butto
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The Play
Metamorphosis, adapted by Steven 
Berkoff, is a bizarre story in which we 
see a regular family that is trying to 
make ends meet by relying on their 
only son, Gregor. Gregor is overworked, 
overtired and terrified to disappoint the 
three most important people in his life: 
his mother, father and little sister. On 
what is supposed to be a normal 
morning, Gregor wakes up after being 
morphed into a dung beetle. His family 
tries and fails to accept him fully, 
therefore isolating him more and 
singling out their once beloved son.

ASSESSMENT:

Performing

ASSESSMENT:

Performing

Spring 1: Poetry and 

Pictures
Spring 2: “Metamorphosis”

by Steven Berkoff

Top Tips. . . for Devising from Poems

● Find the strongest images in the poem, and work around them

● The drama doesn’t have to ‘make sense’: suggest ideas / create 

atmosphere

● Think about which words / phrases are the most important or interesting 

in the poem, use them to emphasise key moments in your drama

● Structure – poetry: no linear structure – so drama doesn’t have to either

● Acting – NO “Eastenders” style drama – stylised work = high impact!

● Use lines or words from the poem in your drama

● Use actions to illustrate words

● Use repetition of words/actions to create atmosphere (but not all the 

time!)

MAYA ANGELOU (1928 - 2014)
● American writer & poet
● Civil Rights activist
● Memoirist, actor, teacher 
● Mentor, influencer, icon

The 
Style

Total 
Theatre
The aim of 
Total 
Theatre is to 
create 
extreme 
moods to 
give the 
audience an 
overwhelmin
g experience 
that will 
either shock, 
amuse, 
scare, amaze 
them, or 
even do all of 

these.

HINT: you could use 
repetition of language & 

gestures 
in unison or canon  

still image & thought tracking

How can I make a 
thought-
provoking Drama 
based on the 
poem?

Poetry is 

when an 

emotion 

has 

found its 

thought 

and the 

thought 

has 

found 

words.

STEVEN 
BERKOFF
(1937-present)
● British 

Actor
● Author
● Playwright
● Theatre 

practitioner
● Theatre 

director

Main 
Characters

GREGOR: The Son.  An 
amiable being, just walks on 
and smiles.

MR SAMSA: Father.  
Strolls boldly on in boots and 
costume of mid-European 
lower middle-class 
tradesman: trousers in 
socks, braces, no jacket.

MRS SAMSA: Mother.  A 
sad face, leaves a pained 
heart and angst.

GRETA: Sister.  A student 
with

violin.
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Directing a scene/play:

REPORT your IDEAS

Research information about the plot and 

characters, or planning how a moment might 

look.

Everyone in the group brings something to 

the table!

Play around with your ideas, e.g. try out 

moments in different ways to see what works.  

Have fun with the script!

Organising - shape and structure the ideas 

you have come up with, choose your best 

ideas and build on them - take ownership of 

the scene.

Run through - perform the scene for your 

class, to see how it works.

Talk to your audience and each other about 

how it went...  

● How clear were the characters and action?  

● What did (or didn’t) they understand?  

● How can you improve delivery of 

intentions?

EMOTION MEMORY
(Stanislavski’s technique)

● emotion memory is a technique where the 
actor uses an emotion they once felt and 
applies it to how the character is feeling.

● e.g. if the character has just been left out 
by someone, the actor would think back to a 
time in their life when they felt left out, 
allowing them to connect with the character.

● WARNING - only use a memory which you 
feel comfortable with, so you stay in control 
of your emotions and can stay in character 
fully.

ASSESSMENT:

Directing

ASSESSMENT:

Creating

Summer 1: “The Curious Incident of the Dog 

in the Nighttime” by Mark Haddon/Simon 

Stevens

Summer 2: “Stone Cold”
by Robert Swindells

GIVEN CIRCUMSTANCES
(Stanislavski’s technique)

● essential information about the 
characters past lives.

● facts about the period, location, 
time of day and situation along 
with the facts about the character, 
their age, appearance, social 
status etc.

● every movement or action has to 
coincide with the motivation of 
the character’s given 
circumstance.

Main Characters
CHRISTOPHER BOONE:
fifteen years old.  He is 
exceptional at Maths, but finds 
people confusing.

SIOBHAN: Christopher’s Key 
Worker at school, someone who 
he confides in.

ED: Christopher’s father, with 
whom he lives.

JUDY: Christopher’s mother, 
whom he believes is dead.

MRS SHEARS: Christopher’s 
neighbour, who had been good 
to the family after his mum 
died.  He finds her dog 
(Wellington) dead in her garden. 

CONSTANTIN STANISLAVSKI
(1863 - 1938)
● Russian theatre practitioner
● Outstanding character actor
● Developed ‘Method’ acting
● Revolutionised theatre of his 

time

Main Characters
LINK: (‘street name ’ is LINK, real name is 
David)
17 year old from Bradford, ends up living on 
the street. 

JOAN: Link’s mother.  A ‘nice’ woman, but 
weak.

VINCE: Link’s mother’s boyfriend. He 
controls Link’s mother and dislikes Link being 
in her home. 

CAROL: Link’s sister. She too left home due 
to Vince. She is unable to support him as much 
as she wants to.

MIKE: Carol’s boyfriend.  He is easily 
impressed by Vince, and even though he 
knows it’s wrong, he ‘laughs along’ at Vince’s 
cruel taunts to Link.

MAGIC IF...
(Stanislavski’s technique)

● A simple technique to engage the 
imagination

● e.g.  “If I were this character...

○ I would think…”

○ I would feel…”

○ I would say…”CIRCLES OF ATTENTION
(Stanislavski’s technique)

● FIRST CIRCLE - me & myself.  The 
actor’s focus is on their own character 
alone.

● SECOND CIRCLE - me and my friend.
The actor’s focus is on those nearby 
only.

● THIRD CIRCLE - me and everyone. 
The actor’s focus takes in the whole 
stage.
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Physical 

Theatre

A distinct style 

of theatre 

where a 

performer uses 

movement and 

physicality in a 

visual way to 

communicate

with the 

audience.

Still Image

Still image (sometimes known as a tableau or 

freeze frame) is a moment in time that has been 

stopped, with the performers still on stage.  

Still image can be a powerful, visual way of 

connecting with an audience, that can mark an 

important moment through the performers’ use of 

physical skills.

Drama Techniques
These are recognised approaches to structuring a moment 

or section of a scene in order to communicate important 

information to the audience in a particular way.

Each technique, used correctly, gives the audience a 

specific experience of a character, or the action of the 

play, which informs their understanding of personalities, 

intentions, events, or themes.

Asides and Narration

An aside is a character’s moment of 

discussion with the audience.  Aside 

often works well when one character 

wishes to connect with the audience 

without wanting the other characters on 

stage to hear.

Narration is the process of telling a 

story.  It can take many forms, 

including a character narrating sections 

of the play, or the playwright using a 

specified narrator/s to carry out a 

specific role in the play.

Flashback and Flashforward moves 

the action in a performance backwards 

or forwards in time to help engage the 

audience and help communicate 

character background and development.

Split Scene

Also referred to as cross-cutting, 

this is where two scenes are cut 

between each other on stage at 

the same time.  The idea is very 

similar to a filmic device that 

moves between scenes in a 

seamless way.

Thought Tracking

The thoughts of a character are spoken aloud, either 

by the actor of that character or by another actor on 

stage.  Usually used during a still image, and is a 

powerful way of connecting the audience with the inner 

life of a character and to create dramatic irony.

“Every scene should be able to answer three 
questions: Who wants what from whom? What 
happens if they don’t get it?  Why now?”                                 

David 
Mamet

Drama 

Technique

s

Symbolism

Ideas, images 

or suggestions 

are used to 

represent 

thoughts, 

emotions or 

qualities.  

Symbolism 

can be 

obvious at 

times but can 

also be fairly 

complex in 

performance.
Mimed 

sequence

This is a moment in 

a play that relies 

solely on the use of 

non-verbal 

communication

such as body 

language, 

physicality, and 

facial expressions.

Caricature

A performer can 

decide to use 

caricature to play a 

character in an 

exaggerated way, so 

creating a character 

that is a larger-than-

life version  

of the original.

Multi-role

When a performer plays various 

roles on stage in one play.  Multi-

role can include performers playing 

different genders and personalities.  

These changes are often portrayed 

through an adjustment in the 

performer’s costume, physicality, 

and voice.

Choral 

speaking

This is when more 

than one person 

speaks or reads 

text at the same 

time.  It can 

emphasise or 

underline key 

moments on stage.

Unison - together

Canon - in sequence

Repetition -

emphasis
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