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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our: pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name St Mary’s and St John’s 
CE School 

Number of pupils in school  1597 

Proportion (%) of pupil premium eligible pupils 28.43% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

3 

Date this statement was published 31/12/21 

Date on which it will be reviewed 31/12/24 

Statement authorised by Martin Serrao 

Pupil premium lead Laurence Fox/Kisshana 
Livingston 

Governor / Trustee lead  

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £529,350 

Recovery premium funding allocation this academic year £64,027 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0  

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£593,377 
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Part A: Pupil premium strategy plan 

Statement of intent 

At St Mary’s and St John’s CE School, we are ambitious for every student and are 

committed to our Christian vision, ‘...with God, all things are possible.’ (Matthew 19:26). 

Our vision underpins our strategy: we believe equitable outcomes are possible for all 

students. 

 Quality first teaching is integral to our approach through: 

 A curriculum that is ambitious and purposefully sequenced to provide access to 

powerful knowledge to all, from EYFS to KS5 

 Access to learning journals which provide core knowledge and expertise about 

key assessment skills 

 Skilful use of formative assessment to address gaps in progress 

 A focus on Oracy and Articulacy which allow for precise expression, discussion, 

debate and synthesis of knowledge. 

 Access to high quality learning materials including challenging academic texts 

 High quality regular feedback which allows students to make progress 

 Instructional coaching which enables teachers to hone their practice and 

continually improve the quality of provision offered 

 Learning Disciplines which promote explicit instruction and encourage students 

to plan, monitor and evaluate their learning. 

Student Voice and Super-Curricular Offer: 

We aim to ensure that all students are supported to become young people who are 

compassionate, community and service focused. Our vision means we prioritise 

student voice and the role of students as ambassadors to narrow gaps, promote 

leadership, confidence and articulacy. We prepare students for life beyond the 

classroom through a focus on their emotional and spiritual well-being, academic skills, 

and wider cultural opportunities. 

At SMSJ, we provide an inclusive and enriching super-curricular offer so that all 

students can live ‘life in all its fullness’. We ensure we monitor and promote the 

attendance of those students from disadvantaged backgrounds. 

SMSJ has an excellent track-record in ensuring that attainment, progress, and 

outcomes are excellent for all learners. Disadvantaged students make progress far 

above the national average across the school, and the strategy below details our steps 

to ensure this happens. 
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This is a three-year strategy to give an accurate measure of progress and impact over 

time. It is based upon regular assessment, detailed observations, attendance reports, 

Commitment to Learning analysis and close communication with families.  

All teachers are responsible for Pupil Premium student progress. They are aware of 

who the students are and contribute to their success across their learning journey.  

This statement will be reviewed annually to ensure it reflects the school results most 

recently achieved and any new challenges we face. 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

All-Through 

Challenge 
number 

Detail of challenge  

1 Impact of Covid-19; Our assessments indicate that gaps for 

disadvantaged students are wider after the Covid19 pandemic. 

Disadvantaged students have more misconceptions in their knowledge 

and understanding. In addition, some students have found it difficult to 

retain and recall prior knowledge. 

2 Cultural Capital; Teacher observations and assessments have identified 

a number of pupils who lack engaging opportunities and experiences 

outside of school. This has been the case especially during school 

closures. This impacts our disadvantaged pupils more than their peers. 

This has been highlighted in national studies. 

3 Parental Engagement; Some parents are not engaged with the school 

in supporting pupil learning following the Covid-19 pandemic. 

Insecurities in work, housing and Universal Credit have left parents and 

carers with their own social and emotional needs. 

4 Attendance; Our attendance data indicates that attendance amongst 

disadvantaged students (91.8%) is much lower than for non-

disadvantaged students (94.4%) across the whole school. 

Virtual absenteeism during periods of remote learning also saw a small 

disparity in attendance and engagement. Assessment and observations 

indicate that attendance impacts on disadvantaged students progress, 
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this is due to less teaching time but also the challenges it poses to the 

student’s emotional wellbeing and engagement with the learning culture. 

5 Oracy and Articulacy; Students who are disadvantaged are likely to 

have a lower lexicon of words. As a consequence, they are highly likely 

to have less developed oracy skills which can be a huge impediment to 

writing, reading and expressing themselves.  

Our initial observations show to language development within EYFS and 

Y1 is displaying there is a gap between disadvantaged students and their 

peers. This disparity is found through-out all phases at SMSJ. 

SMSJ is a Voice 21 School and initial feedback has shown that this focus 

has supported all students in the ‘recovery curriculum’ since the return to 

classrooms as oracy is being embedded within our curriculum to ensure 

time is given to quality talk whereby pupils are not only learning through 

talk but are also learning to talk. 

6 Wellbeing; Our assessments, observations and discussions with 

students and families have identified social and emotional issues such as 

anxiety and low self-esteem. We have seen confidence and emotional 

coping mechanisms as a barrier for a minority of our disadvantaged 

students and these can pose a challenge for behaviour in and out of 

classrooms. 

We have seen a rise in referrals to our school counsellor since the return 

in September 2021 and have responded with additional mentoring 

opportunities, including peer mentoring and a greater emphasis on 

Student Voice. 

Following the lack of routine for students in the Covid-19 pandemic, 

some disadvantaged students disproportionally struggle with self-

regulation in and outside the classroom. The majority of our fixed term 

suspensions are Pupil Premium students, and although the number of 

exclusions is low compare to national statistics, this is a priority.  
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Secondary 

Intended outcome Success criteria 

Disadvantaged pupils make accelerated 

progress and ‘catch up’ with or exceed 

prior attainment 

 

Improved reading attainment among 

disadvantaged pupils 

Improved oral and language skills and 

vocabulary among our disadvantaged 

pupils 

Improved progress in KS4 and KS5 

attainment for disadvantaged students 

Pupil Premium students have at least 

parity in the distribution of rewards 

To sustain or improve the Pupil Premium 

Progress 8 of +0.2 (2018/2019 results) at 

KS4 

To increase parental engagement through 

workshops, information evening and online 

events 

 

Increased parental attendance at Parents 

Evenings and Curriculum Events 

Increasing number of responses to 

parental surveys 

Increased contact with previously ‘hard-

to-reach’ families 

Pupils will have a breadth of experiences 

that enable them to contextualise their 

learning. 

 

An increase in participation in enrichment 

activities, particularly among 

disadvantaged students. 

Increasing proportion of Pupil Premium 

Students involved in Student Voice 

100% attendance to school trips, included 

within the curriculum for disadvantaged 

students 
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Improved attendance for disadvantaged 

students 

 

Attendance rates for disadvantage 

students to exceed National and Borough 

attendance rates 

Students are ‘Proud to be Kind’: They 

know how to manage their emotions, 

collaborate with their peers and display 

resilience in challenging situations 

A reduction in fixed term suspensions 

over time, especially for Pupil Premium 

students. 

Positive feedback from Student Voice 

committees about wellbeing 

Positive survey feedback regarding 

student wellbeing 

A rigorous culture of safeguarding, with 

all students aware of who to speak to. 
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Primary 
 
Intended outcomes Success Criteria 

Disadvantaged pupils make accelerated 
progress and ‘catch up’ with or exceed 
prior attainment 

Improved reading attainment among 
disadvantaged pupils  

Improved maths attainment for 
disadvantages pupils at the end of KS2 

Improved oral and language skills and 
vocabulary among our disadvantaged 
pupils 

Reading outcomes in 2024/25 show more 
than 75% of disadvantaged pupils meet 
the expected standard. 

Writing outcomes in 2024/25 show more 
than 75% of disadvantaged pupils meet 
the expected standard. 

Maths outcomes in 2024/25 show more 
than 75% of disadvantaged pupils meet 
the expected standard. 

KS1 phonics assessments show the 
attainment of disadvantaged pupils is in 
line wihh their peers 

Pupil engagement in lessons is high and 
teacher assessment and moderation 
shows wide use of vocabulary in lessons 
and writing. 

Improved oral and language skills and 

vocabulary among our disadvantaged 

pupils. 

Pupils will have a breadth of experiences 
that enable them to contextualise their 
learning. 

 

An increase in participation in enrichment 
activities particularly among 
disadvantaged pupils. 

 

To increase parental engagement through 
workshops and learning at home. 

Increased parental attendance at parents 
evenings and curriculum events. 

Parents support home reading and 
learning at home. 

Parents are signposted to external 
agencies and engage with the school and 
other agencies. 

Increasing number of responses to 

parental surveys. 

Increased contact with previously ‘heard-

to-reach’ families. 
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To achieve and sustain improved 
attendance for all pupils in particular our 
disadvantaged pupils. 

Sustained high attendance of all pupils 
with an overall absence rate for all pupils 
of less than 5% 

The percentage of all pupils who are 
persistently absent to be below 6% of all 
pupils and less than 0.5% difference 
between disadvantaged pupils and their 
non-disadvantaged peers. 

Monitoring of attendance by SLT brings 
about an increase in PP pupils’ 
attendance and a decrease in persistent 
absence.  

Attendance rates for disadvantage 

students to exceed National and Borough 

attendance rates. 

 

To improve pupil well being for all pupils 
attending SMSJ, particularly the 
disadvantaged. 

 

Provided additional social and emotional 
support for PP pupils to improve learning 
behaviours, social skills, confidence and 
independence. 

Data from pupils and parent surveys and 
questionnaires will show that parents and 
children feel supported and additional 
barriers are alleviated where possible. 

SLT identify and support families and 
children and work to alleviate barriers to 
learning. 

Pupils regularly meet with Deputy 
Headteacher of Inclusion, SEMH LSAs 
and work with support of the Mental 
Health Practitioner in school. 

A rigorous culture of safeguarding, with all 

students aware of who to speak to. 

PP pupils are ready for learning, able to 
access academic work and make good or 
accelerated progress. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £500,901.78 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

SMSJ CPD offer 
including 4 strands: 
Influential Education; 
Coaching; 6th Form 
Teaching; and Oracy 

 

Each session is a 45-
minute seminar style 
session. Each strand 
is held four times-a-
year to support habit 
change and 
maximise impact in 
the classroom 

 

(Our Robust ECT 
programme in 
additional to our CPD 
offer) 

Oracy Strand: Oral language interventions | 
EEF 
(educationendowmentfoundation.org.uk) 

 

Benchmarks-report-FINAL.pdf (voice21.org) 

 

Influential Education Strand: 

Metacognition and Self-regulated Learning | 
EEF 
(educationendowmentfoundation.org.uk) 

 

COGNITIVE (lmu.de) 

 

Formative-Assessment-and-Assessment-
for-Learning.pdf (actedu.in) 

 

Coaching Strand: Coaching for teaching 
and learning: practical guide for schools 
(publishing.service.gov.uk) 

 

5 Steps to Building a High Performance 
Coaching Culture eBook (focus-
education.co.uk) 

 

6th Form Strand: Teaching and Learning 
Toolkit | EEF 
(educationendowmentfoundation.org.uk) 

1,2,5,6 

Retention of excellent 
teachers and use of 
external leadership 
courses such as 
NPQML, NPQML, 
NPQH 

What makes great teaching? - Sutton Trust 1,2,5,6 

Ensuring all students 
have access to 
curriculum materials 

New guidance report published: Working 
with Parents to Support… | EEF 
(educationendowmentfoundation.org.uk) 

 

1,3,6 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://voice21.org/wp-content/uploads/2020/06/Benchmarks-report-FINAL.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://www.psy.lmu.de/isls-naples/intro/all-webinars/collins/cognitive-apprenticeship.pdf
https://www.actedu.in/wp-content/uploads/2016/03/Formative-Assessment-and-Assessment-for-Learning.pdf
https://www.actedu.in/wp-content/uploads/2016/03/Formative-Assessment-and-Assessment-for-Learning.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/327944/coaching-for-teaching-and-learning.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/327944/coaching-for-teaching-and-learning.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/327944/coaching-for-teaching-and-learning.pdf
https://www.focus-education.co.uk/onlinestore/shopping/5-Steps-to-Building-a-High-Performance-Coaching-Culture.html#SID=31
https://www.focus-education.co.uk/onlinestore/shopping/5-Steps-to-Building-a-High-Performance-Coaching-Culture.html#SID=31
https://www.focus-education.co.uk/onlinestore/shopping/5-Steps-to-Building-a-High-Performance-Coaching-Culture.html#SID=31
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://www.suttontrust.com/our-research/great-teaching/
https://educationendowmentfoundation.org.uk/news/new-guidance-for-schools-on-engaging-parents#:~:text=Parents%20play%20a%20crucial%20role%20in%20supporting%20their,%2B3%20months%20over%20the%20course%20of%20a%20year.
https://educationendowmentfoundation.org.uk/news/new-guidance-for-schools-on-engaging-parents#:~:text=Parents%20play%20a%20crucial%20role%20in%20supporting%20their,%2B3%20months%20over%20the%20course%20of%20a%20year.
https://educationendowmentfoundation.org.uk/news/new-guidance-for-schools-on-engaging-parents#:~:text=Parents%20play%20a%20crucial%20role%20in%20supporting%20their,%2B3%20months%20over%20the%20course%20of%20a%20year.
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through Learning 
Journals 

 

Ensuring all students 
have equitable ICT 
access, this includes 
Office 365 transition 
from Google and 
Class Charts 
subscription  

Using Digital Technology to Improve 
Learning | EEF 
(educationendowmentfoundation.org.uk) 

Additional training for 
all staff on social and 
emotional needs to 
students, including 
Team Teach Level 1, 
Increase in Level 3 
trained safeguarding 
officers and 
subscription to PHSE 
Association 

There is extensive evidence associating 
childhood social and emotional skills with 
improved outcomes at school and in later 
life (e.g., improved academic performance, 
attitudes, behaviour, and relationships with 
peers):  

Social and emotional learning | EEF 
(educationendowmentfoundation.org.uk)  

2,4,6 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £30,095.22 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Selected students 
were targeted via the 
National Tutoring 
Programme. An 
equitable selection 
process was used 
where underachievers 
are selected. 

 

A significant number 
of the students were 
disadvantaged  

Small group tuition | EEF 
(educationendowmentfoundation.org.uk) 

1,5 

Academic 
Interventions were 
used including those 
led by the SEND 
Team and Teachers 

Improving Literacy in Secondary 
Schools | EEF 
(educationendowmentfoundation.org.uk) 

 

Teaching Assistant Interventions | EEF 
(educationendowmentfoundation.org.uk) 

 

Small group tuition | EEF 
(educationendowmentfoundation.org.uk) 

1,6 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
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Oral language interventions | EEF 
(educationendowmentfoundation.org.uk) 

Online learning 
Packages such as 
Hegarty Maths, GCSE 
Pod, Duolingo 

Using Digital Technology to Improve 
Learning | EEF 
(educationendowmentfoundation.org.uk) 

 

1 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £62,380.00 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Attendance Rewards 
and Monitoring 
Process’ in 
collaboration with 
EWO 

 

Attendance interventions rapid evidence 
assessment | EEF 
(educationendowmentfoundation.org.uk) 

4 

Pastoral Mentoring 
and Counselling 
services 

 

Improving Behaviour in Schools | EEF 
(educationendowmentfoundation.org.uk) 

 

Behaviour Change - School attendance, 
exclusion and persistent absence 
(2017).pdf (bps.org.uk) 

1,4,6 

Rewards System: Bi-
monthly rewards 
breakfasts, postcards 
and termly reward 
programme 

Increasing Pupil Motivation | EEF 
(educationendowmentfoundation.org.uk) 

1,6 

School Counsellor 
and Behaviour 
Mentor Deployment   

Reback, Randall. 2010. “Schools’ mental 
health services and young children’s 
emotions, behavior, and learning,” Journal 
of Policy Analysis and Management 29(4): 
698-725 

 

School Recovery Strategies: year 1 
findings (publishing.service.gov.uk) 

1,6 

 

Total budgeted cost: £ £593,377 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/attendance-interventions-rapid-evidence-assessment
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/attendance-interventions-rapid-evidence-assessment
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/attendance-interventions-rapid-evidence-assessment
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://www.bps.org.uk/sites/www.bps.org.uk/files/Policy/Policy%20-%20Files/Behaviour%20Change%20-%20School%20attendance%2C%20exclusion%20and%20persistent%20absence%20%282017%29.pdf
https://www.bps.org.uk/sites/www.bps.org.uk/files/Policy/Policy%20-%20Files/Behaviour%20Change%20-%20School%20attendance%2C%20exclusion%20and%20persistent%20absence%20%282017%29.pdf
https://www.bps.org.uk/sites/www.bps.org.uk/files/Policy/Policy%20-%20Files/Behaviour%20Change%20-%20School%20attendance%2C%20exclusion%20and%20persistent%20absence%20%282017%29.pdf
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/increasing-pupil-motivation
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/increasing-pupil-motivation
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1045471/School_Recovery_Strategies_year_1_findings.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1045471/School_Recovery_Strategies_year_1_findings.pdf
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

During the 2020-2021 Academic year Pupil Premium student performance indicators were 

rigorously monitored to ensure the impact of the Covid-19 lockdown periods was assessed and 

subsequently addressed through a cycle of ‘assess, plan, do, review’. 

This collaborative effort between, teaching staff, middle leaders, LSAs, the SEND Team, SLT and 

governors resulted in the following outcomes: 

 All-through: Attendance last year was 92.9% with PP student having an attendance of 

90.8% 

 Primary: Attendance to Live Lessons was strong, devices were provided where needed in 

addition to in school Key Worker bubbles incorporating PP students, leaving a small gap 

between PP and non-PP attendance and engagement. 

 Primary: EYFS teacher assessments saw 29% of PP students achieve expected 

standard combined in 17 EYFS areas of learning compared to 53% of non-PP 

 Primary: End of KS1 teacher assessments saw 48% of PP students achieve age 

expected standard combined in Reading, Writing and Maths compared to 63% non-PP 

 Primary: End of KS2 teacher assessments saw 41% of PP students achieve age 

expected standard combined in Reading, Writing and Maths compared to 51% non-PP 

 Secondary: Commitment to Learning scores between the first term and end of the year 

demonstrated parity or a closing gap between PP and Non-PP students 

 Secondary: Attendance to Live Lessons was strong and a text message service was 

used to remind students, leaving a small gap between PP and non-PP attendance. 

 Secondary KS4: PP students scored an average attainment 8 grade of 5.05 versus 5.70 

for non-PP students 

 Secondary KS4: PP students scored a Progress 8 of +0.61 versus +1.07 for non-PP 

students, far higher than the National Average 

 Secondary KS3: In year 7, there was no gap in achievement. PP students achieved an 

average of ‘Proficient plus’ across their subjects whilst non-PP achieved the same 

 Secondary KS3: In year 8, PP students achieved an average of ‘Proficient plus’ across 

their subjects whilst non-PP achieved ‘Confident minus’, which represents a small gap in 

achievement 

 Secondary KS3: In year 9, PP students achieved an average of ‘Proficient plus’ across 

their subjects whilst non-PP achieved ‘Confident minus’, which represents a small gap in 

achievement 
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SMSJ KS3 Learning Journey Descriptors 

Secondary KS5 

Pupil Premium Non-Pupil Premium 

 100% of the PP students listed went to 

University.  

 100% of our PP students achieved At least 

one C grade or above 

 PP students achieved 76% A*- C grades 

 PP students achieved 67% A* - B grades 

 PP students achieved 43% A* - A grade 

 97% of the non PP students listed went to 

University.  

 91% of our non PP students achieved At 

least one C grade or above 

 PP students achieved 90% A*- C grades 

 PP students achieved 69% A* - B grades 

 PP students achieved 38% A* - A grades 

 

 

 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

All-Through 

Programme Provider 

Voice 21 (CPD) School 21/ Voice 21 

WalkThrughs John Catt Educational Ltd 

 

Primary 

Programme Provider 

White Rose Maths White Rose Maths 

Colourful Semantics Integrated Treatment Service 
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Voice 21 Voice 21 

ELS programme Essential Letters & Sounds 

Go Read Go Read 

Espresso Discovery Education Espresso 

Spelling Frame Spelling Frame 

Spag.com SPaG 

Time Tables Rockstars Time Tables Rockstars 

Mathletics Mathletics 

Power of Reading CLPE Centre For Literacy 

Reach Out Reach Out 

Deepening Understanding (Maths) Deepening Understanding 

I see Maths I See Maths 

Classroom Secrets Classroom Secrets 

 

Secondary 

Programme Provider 

Academic Mentor (Maths) Teach First 

National Tuition Programme Protocol Education 

Counselling/Mentoring Jigsaw 

 

 

 

 


